EVALUATION REPORT FOR THE “SILENCE THE VIOLENCE” PROGRAMME
This evaluation report was compiled for Khulisa.

June 2007
Table of contents
1. List of Figures








Pg. 3
2. List of tables








Pg. 4
3. Introduction








Pg. 5
4. Methodology








Pg. 6
5. Research Findings







Pg. 6

5.1 Demographic Information





Pg. 6

5.2 Personal Information of the Learners and the Ex-offenders


Pg. 8

5.3 Evaluation of the “Silence the Violence” Programme


Pg. 11


5.3.1 Belief Systems (Ex-offenders & Khulisa Facilitators)

Pg. 11


5.3.2 Levels of Violence (Learners)




Pg. 12


5.3.3 Theory of Violence (Learners)




Pg. 14


5.3.4 The Dark Side and Your True Self (Learners and Ex-offenders)
Pg. 15


5.3.5 Loss of Innocence (Learners)




Pg. 18


5.3.6 Self Fulfilment (Ex-offenders)




Pg. 19


5.3.7 Restorative Justice Principles (Ex-offenders and Facilitators)
Pg. 20
5.4 Overall Feelings Towards the “Silence the Violence” Programme (Learners and Ex-offenders)







Pg. 21

5.5 Facilitation Methods






Pg. 26
6. Self-Sustainable Programme






Pg. 27
7. Researcher’s Conclusion






Pg. 28
8. Recommendations







Pg. 29

1. List of Figures
Figure 1: Gender of learners






Pg. 6
Figure 2: Age categories of learners






Pg. 7
Figure 3: Primary language of learners





Pg. 8
Figure 4: Learners’ opinion whether it is okay to commit crime and/or act violent

Pg. 12
Figure 5: Learners whose dark sides justify their violent behaviour


Pg. 16
Figure 6: Learners whose dark sides play a big part in their lives


Pg. 16
Figure 7: Facilitators and ex-offenders’ overall impression of the programme

Pg. 24
2. List of Tables
Table 1: Personal information of learners





Pg. 9
Table 2: Indication of who learners hold responsible for their violent behaviour

Pg. 13
Table 3: Learners’ indication of whether their pasts have affected them, as well whether

the programme gave them skills to deal with this impact



Pg. 18
Table 4: What worked and what did not work in the “Silence the Violence” programme
Pg. 25
Table 5: Facilitation methods






Pg. 26
3. Introduction
Khulisa Crime Prevention Initiative undertook an integrated after care programme with newly released- and post-sentenced prisoners, and groups of learners from chosen schools, namely the “Silence the Violence” programme. The programme targets youth at risk and in conflict with the law, youth in divided communities, offenders (both post sentencing and pre-release), and blue collar workers.
The “Silence the Violence” programme aimed to make participants aware of the limitations of their belief systems and to help them find ways to construct and rebuild new pathways for fulfilment. Other objectives of the programme include helping the participants to identify the things that trigger their violence, and to interrupt their patterns of violent responses. The programme also confronts Sectarianism that often leads to prejudice, discrimination, ill-will and malice toward people of another belief.
The topics addressed in this programmes include:
(For the ex-offenders)

· Belief systems

· Self awareness

· Self fulfilment

· Restorative Justice principles

· Specific problems addressed with those in divided communities

(For the learners)

· Basic concepts of Restorative Justice
· Levels of violence

· Theory of Violence

· The dark side and your true self

· Loss of innocence

· Integration of theory

· Self-sustainable programme

As a researcher in the Criminology Department of the University of South Africa (UNISA), I was approached by Khulisa to evaluate this programme. This evaluation report will serve as feedback for Khulisa, in order to determine whether the above mentioned objectives were achieved and positive changes were implemented successfully.
4. Methodology
In order to evaluate the “Silence the Violence” programme, a one-day research workshop was held at the Khulisa head office in Rosebank, on Wednesday 13th of June 2007. This workshop was attended by eleven learners, three ex-offenders and four Khulisa facilitators, who all participated in the programme. The researcher made use of questionnaires (which were completed by the respondents) and group discussions in order to gather qualitative data.

The research was exploratory in nature. Exploratory research is used to gain insight into an individual, community or phenomenon. It is also used to provide a basic familiarity of a topic, facts, setting, and concern.
Limited time made it difficult for the researcher to build great rapport with the respondents, but the relationship between the researcher and the respondents was good, and the respondents indicated that they feel comfortable with the researcher and will be honest during the workshop. The information gathered can thus be of great value to those involved.

5. Research Findings

The research findings are divided into different categories, namely the demographic information of the respondents, personal information of the learners and the ex-offenders, evaluation of the specific sessions of the “Silence the Violence” programme, the learners and ex-offenders’ overall feelings towards the programme, and the facilitation methods used by the ex-offenders and the facilitators.
5.1 Demographic Information
Eleven learners, three ex-offenders and four Khulisa facilitators participated in the one-day research workshop. The demographic information of these participants include their gender, age (and the learners’ school grades), race, and their primary language.
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Figure 1: Gender of learners

In Figure 1 it can be seen that the learners who attended the workshop were equally divided in terms of gender as there were 6 female learners and 5 male learners. Two of the ex-offenders and 2 of the Khulisa facilitators were male; and one ex-offender and 2 facilitators were female.

The learners were between the ages of 11 and 17, and as such included learners from both primary and secondary school. Figure 2 displays the percentage of learners respectively in the different age groups.
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Figure 2: Age categories of learners
More than half (55%) of the learners represented the 16-17 years category, the rest of the learners fell into the 11-14 years category. The grades which the learners are in correspond with their age categories as 5 learners (45%) are in grade 5 to 6 and 6 learners (55%) are in grade10.
Two age categories were represented by the ex-offenders and facilitators, namely 20-30 years and 31-39 years. Three Khulisa facilitators and 2 ex-offenders fell into the age category of 20 to 30 years; and 1 facilitator and 1 ex-offender fell into the age category of 31-39 years.
All the respondents (learners, ex-offenders and Khulisa facilitators) who participated in the research were black.
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Figure 3: Primary language of learners

The majority (45%) of the learners’ primary language is Tswana, and almost a third (27%) of them indicated English as their primary language. The language used during the one-day workshop was English and the researcher found that all of these children’s ability to read, write and communicate in English was satisfactory, despite the different primary languages of the learners. There was thus no communication barrier between the researcher and the respondents. All the ex-offenders indicated that their primary languages are English, and two of them also indicated Tswana and Venda respectively as their second language. Zulu (2 facilitators), Xhosa (1 facilitator), and Tswana (1 facilitator) were identified by the Khulisa facilitators as their primary languages.
5.2 Personal Information of the Learners and the Ex-offenders
In order to get more information on the backgrounds and lives of both the learners and ex-offenders, the researcher posed certain questions to the respondents. The personal information of the respondents included descriptions of their backgrounds, the use of drugs and prevalence of crime amongst the learners, the learners’ relationships with their parents and educators, and the ex-offenders’ motivation/reasons for their criminal behaviour in the past.
Learners and ex-offenders were asked to describe their backgrounds and/or childhood. Three different childhood categories were identified during the learners’ descriptions. The first is a violent childhood, alcohol abuse, physical and mental abuse etc. in the family and household, which influenced the child to become involved in criminal activities. 56% of the learners indicated that they grew up in similar conditions. Secondly 22% of the learners indicated that they fall in the category of a broken home, where the parents are divorced and the children were raised by a single parent. Lastly 22% of the learners indicated that they fall into the category were they grew up in a loving, caring family environment where their parents supported them. 
The majority of learners (respectively 56% and 22%) who indicated they grew up in dysfunctional or broken homes, stressed the need for programmes that address issues related to difficult childhoods.
The ex-offenders identified two different categories, namely a good childhood, with loving supportive parents and a childhood of abuse and violence. 50% of the ex-offenders indicated that they fall into the above two categories respectively. To prevent the impact of a violent childhood, programmes like this one are needed to intervene and change lives before the cycle of violence in children’s lives is repeated.
The ex-offenders indicated the following reasons/motivation for their involvement in criminal activities:
· Peer pressure
· Lack of communication and sharing of problems with others

· Influence of alcohol

· Easy way out in difficult circumstances
The reasons and motivation of these ex-offenders are the issues that face all people, especially learners. The learners were particularly intrigued by what the ex-offenders shared with them at this stage of the workshop as they realised that the above mentioned factors were common in their lives too.
Learners were asked general questions regarding themselves and their relationships. The findings thereof are displayed in Table 1.
Table 1: Personal information of learners

	Question
	Number of learners who answered accordingly:

	
	Yes
	No
	Sometimes/

Some of them

	1. Do you consume alcohol or drugs?
	
	11
	

	2. Is crime common amongst you and your friends?
	5
	5
	1

	3. Do you have positive relationships with your parents?
	6
	3
	2

	4. Do you have positive learning relationships with your teachers?
	1
	
	10


Table 1 indicates that the use of drugs and alcohol is not a problem amongst these learners, as all of them indicated that they do not consume alcohol or drugs. The crime phenomenon was however indicated as a problem, as 55% of the learners indicated that crime is common (always or sometimes) between them and their friends. This corresponds with the suggestion and request by the facilitators and ex-offenders that criminal activities must be addressed in schools.
The data in Table 1 indicates more than half (55%) of the learners have good relationships with their parents. There is a need though for 45% of the learners to build better relationships with their parents, since these learners indicated that they do not or only sometimes get along with their parents.
It seems that not all relationships between the learners and their educators are in tact, as only one of the learners answered ‘yes’ when asked whether he/she has a positive learning relationships with his/her teachers. 91% of the learners indicated that they only have positive relationships with some of their teachers.
The learners were asked to describe their positive learning relationships and/or reasons for the lack of good relationships with their educators. The following comments were made by some of the learners:
· “I love some of my teachers because they give us love and care and good teaching.”

· “I don’t like when teachers tease me or hit us for no reason.”

· “Some of my teachers are good because when I do something wrong they don’t get angry, but rather show me the right way.”

· “I can talk to my teachers about anything and all my problems.”

· “Some teachers treat me like I don’t belong at school.”

· “I love my teachers but not all of them love us.”

· “I talk to them about my relationships, because my mother and I never talk.”

· “My teacher is an inspiration to me, because she has been with me when my boyfriend demanded sex from me by using force.”

There is clearly a great need for the learners’ parents and educators to also be involved and included in programmes such as this one. Many of the parents and educators have been exposed to negative backgrounds and this has a significant influence on their children. In addition, if parents and educators were more involved with their children in these kinds of programmes, better working relationships could be established between children, parents and educators.  
5.3 Evaluation of the “Silence the Violence” Programme
The ex-offenders and learners who participated in the programme attended different sessions. The programme topics of the ex-offenders (which they were also evaluated on during the research workshop) included belief systems, self awareness, self fulfilment, and restorative justice principles. The learners’ topics which they were evaluated on during the research workshop included the levels of violence, the theory of violence, the dark side and your true self, and the loss of innocence.

5.3.1 Belief Systems (Ex-offenders & Khulisa Facilitators)
Belief systems in this session referred to any belief system, whether cultural, gender based, socio-economical, historical or religious. The session aimed to help ex-offenders identify their belief systems and understand how they use these to justify their violent behaviour.
When asked whether the programme changed their belief systems, all of the ex-offenders and facilitators answered ‘yes’. When asked why or how the programme changed their belief systems, the following comments where made:

· “I believed in solving my problems in fighting, swearing, intimidate, but after the programme I learned to solve my problems by talking and listening to other people and understand that every one makes mistakes and you should not deserve to beat someone up who has done wrong to you. I also learned that all people are equal.”

· “I believed that to be recognised as a man I must do bad things; I now know I am a man by caring and loving other people.”

Even though all of the ex-offenders indicated that the programme changed their belief systems, 2 of them indicated that their still sometimes justify violent behaviour with their belief systems and one of the facilitators indicated they use these to justify violence in some instances. The respondents who indicated that they sometimes justify violence gave the reason that it was a defence for violent/abusive behaviour towards them. The assumption could be made that the session was effective in its’ aim to help ex-offenders understand the impact of their belief systems on their behaviour, but even so it is difficult to change a way of thinking and/or a belief system which you were brought up with. Change starts by acknowledging there is an area that needs change, and all the participants showed the ability to do this.
5.3.2 Levels of Violence (Learners)
This session regarding levels of violence was facilitated to the learners, during which the learners explored the concept of violence as well as their own range of abusive behaviours, from emotional and verbal, to physical and sexual. They were also made to understand the impact of their violence on their friends, family and themselves. The evaluation of this session began by investigating what violence meant to the learners and what they understood it to be.

Learners’ definitions of ‘violence’ and/or ‘crime:
· “Killing people and stealing.”
· “Violence is something that is done by someone who is selfish.”

· “Crime is doing something that is wrong, and violence is doing something that hurts people.”
All the participating learners included some of the above comments in their definitions of violence. The conclusion can be made that the learners, from the youngest to the oldest ages, were well aware of what violence means.
During this session learners were also being taught about the different types of violence/abuse, namely emotional, physical, sexual, and verbal abuse. 
In the questionnaire learners were asked to give examples of these different types of abuse and the researcher found that the children’s knowledge of abuse was substantial.
Learners were also asked whether it is okay to commit crime or behave violently and the findings of this are displayed in Figure 4.
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Figure 4: Learners’ opinion whether it is okay to commit crime and/or act violent
Even though more than half (64%) of the respondents said that it is not okay to be violent, more than a third (36%) of them indicated that it is sometimes okay to be violent.

The learners who answered it is sometimes okay to be violent, gave the following reasons for their answers:
· “Because if somebody beat me I will not stand still, I will beat him/her.”
· “Because other kids can come hit you and you can’t just laugh, you must hit back.”

· “Because when somebody snaps, you must avenge them.”
· “Because other people are violent towards me on purpose.”

The above reasons/justifications for being violent can be summarized by saying these learners will act violently or justify violence when other people are being violent towards them. This finding corresponds with the feelings of the ex-offenders and facilitators who indicated that they justify violent behaviour when they are being threatened. Since more than half of these children (56%) indicated that they grew up in abusive homes, it can also be assumed that they learnt that they must protect themselves against violence by using violence and thus the indication that they justify violence when defending themselves when being threatened.
An important aspect of changing attitude and behaviour is accepting accountability for that attitude and behaviour. Thus, learners were asked who they hold responsible for their own violent behaviour.
Table 2: Indication of who learners hold responsible for their violent behaviour

	Responsible for my violent behaviour
	Number of learners who indicated accordingly

	I am
	6

	My parents
	2

	My friends
	6

	My siblings
	-

	My culture
	-

	My background
	2


When looking at Table 2, it can be seen that more than half (55%) of the learners admitted that they are accountable for their own actions. This indicated a sense of pragmatism by these learners; i.e. that they are responsible for their own behaviour.
Table 2 also indicates a great problem with regards to peer pressure, as again 55% of the learners indicated that their friends are to some degree also responsible for the respondents’ violent behaviour. This places emphasis on the need for programmes that addresses teenage issues like peer pressure.
A positive finding displayed in Table 2 is the fact that only 18% (2 learners) indicated that their backgrounds are to blame for their violent behaviour. None of the learners indicated that they blame their cultures for their violent behaviour. This shows that one of the outcomes of this programme, namely to help participants understand that they must end the cycle of violence which is retrieved from their pasts, was reached.
When asked whether they were violent towards family/friends/or other people in the last week, 55% of the learners answered ‘no’, but there was still a significant number of the children (45%) who were involved in violent behaviour in the past week. This 45% of the learners did however indicate that they know their violent behaviour had a significant and negative impact on their victims and by acknowledging this they begin to understand the need to silence the violence which showed their willingness to change.
5.3.3 Theory of Violence (Learners)
In this session participants learnt about how belief systems and behaviour come down to us through our families, the communities we live in, and the larger societies of our country and the cultures within it.
When asked to describe what a ‘cycle of violence’ means to them, the learners gave the following answers:
· “Sometimes people make you do violent things because they have been violent all their lives, but to me that is wrong.”
· When somebody adopt being violent form someone in his/her family.”

· “When you continue violence over and over.”
There were however some of the learners that did not entirely understand what a cycle of violence mean, and mistakenly defined it as either ‘stopping violence’ or ‘teaching others not to be violent, but even these definitions fit in the picture of the cycle of violence since the children were taught during this session that the objective is to stop this continuing pattern of violence amongst families and communities.
As mentioned earlier 56% of the learners indicated that they grew up in violent/abusive environments. This supports the fact that 55% of them answered ‘sometimes’ and 27% answered ‘yes’ when they were asked whether they feel like they are living in a circle of violence. Only 18% (2 learners) indicated that they do not experience living in a circle of violence.
Even though these learners indicated that they feel involved in a cycle of violence, they gave good ideas of how they could break this violent circle, which includes the following examples:
· “I can change it by focusing on my school work and nothing else that is bad.”
· “By sitting down and talking to the people close to me that influence my life badly.”
· “By using the non-violence communication Khulisa has taught me.”
· “By ignoring anything that will make me behave violent.”
The above mentioned comments show positive changes in the attitudes of these children. The learners have the ability to identify non-violent ways to deal with potential violent situations.
5.3.4 The Dark Side and Your True Self (Learners and Ex-offenders)
During this session participants in the programme were taught that there are two sides to us; our True Self and our Dark Side. The dark side is the part that feels superior and we use this feeling of superiority to justify our violence, and the other side is the true self which is the happy side and true to whom we actually are. It was thus important for participants to be able to identify both these sides and learn that it is better to be true to ourselves and take responsibility for our own actions and thereby minimize the effect our dark side has on our lives.
Learners identified and/or named their dark sides and it was seen that these learners definitely have dark sides in their lives that is unwanted for children their age. The names and identities of their dark sides included:

· “The devil”
· “I look like a snake”
· “My mask is called ‘Hlanyos’ and it’s strong enough to kill you”

· “It is not a good looking side and it is called ‘criminal from nowhere’”

· “I wear my dark side when I don’t listen to my parents and I call it ‘Lioness’”

· “I call my dark side ‘sexy devil’ because I am a devil and sexy at the same time”
Ex-offenders were also given a chance to identify or name their dark sides, which included:
· “The name of my dark side is ‘Foster’ and I use power to persuade others to do my wishes.”
· “Horror”

· “’The bully’, as I am too much aggressive to other people.”
The objective of this session is to teach these learners and ex-offenders that even though they have these dark sides and dysfunctional backgrounds, this does not justify violent behaviour. When asked whether they feel that these dark sides do justify their violent behaviour, the responses of the learners were mixed.
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Figure 5: Learners whose dark sides justify their violent behaviour
In figure 5 it can be seen that more than a third (37%) of the learners indicated that their dark sides do not justify their violent behaviour, which means that these learners learnt from this session that their behaviour is their responsibility and can not be blamed on something else. Even though the majority of the learners (respectively 36% and 27%) said their dark sides justify their violent behaviour sometimes or always, the findings in Figure 6 show that more than half (55%) of the learners indicated that they do not allow their dark sides to play a big role in their lives anymore. The assumption can be made that while some of the learners still consider a dysfunctional childhood as a reason for violent behaviour, they’ve realised that they must behave in a way that they control their actions.
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Figure 6: Learners whose dark sides play a big part in their lives
The question thus arises how these learners minimize the effect their darks sides have on their behaviour and their lives, and their answers were as follows:
· “I manage my dark side by forgiving people when they offend me and stay on the positive side, namely my true self.”
· “I was pretending with my mask on and covering my dark side, now I’ve learnt to live without pretending and taking responsibility.”

· “I’ve learnt to talk to people who care for me.”

When the ex-offenders asked whether their dark sides play a big role in their lives only one said ‘yes’, but this ex-offender added that “by trying to bring my true self back in my life, I am minimizing this grip my dark side has on my life.” The other ex-offenders gave the following answers when asked how they minimize the effect their dark sides have on their life:

· “I’ve learnt a lot of things while in prison & identified my dark side during this programme. I don’t refer to it anymore. Life goes on.”
· “Silence the Violence programme has empowered me to embrace my true self. I am now proud of my real self.”
The participants clearly gained insight on how to take responsibility for and control their behaviour by identifying the masks they’ve worn.
In this session participants were introduced to two concepts, namely your true self and your socially constructed image. These two concepts help us understand who/what society and/or our communities wants us to be and who/what we truly feel we are. Learners and ex-offenders were asked to differentiate between their true self and their socially constructed image. By doing this the respondents indicated that they are aware of the pressure of society they’ve succumbed to and that they have adapted their attitudes and behaviour to what their friends, families and communities etc. want them to be, and thus became part of the cycle of violence.

The respondents followed the identification of their true self by identifying some of their strengths they have which helps them to be their true self. The researcher is convinced that by identifying the above these children and ex-offenders are aware of and able to make the changes they can in their lives, to break the cycle of violence. Even though learners can identify their true self, 27% of them said ‘yes’ and 18% said ‘sometimes’ when asked whether they find it difficult to be their true self when they are with friends/family/other people etc. 
Their reasons for this included:
· “Sometimes I became scared and maybe they are going to laugh at me.”
· “Because they will say I am too straight forward and too positive about life and I must stop it.”

55% of the learners did however indicate that they do not find it difficult to be their true self and that their family and friends support them in behaving well and help them to minimize the effect of their dark side on their attitudes and behaviour.
100% of the ex-offenders indicated that they do not find it difficult to be their true self around family/friends or other people. They indicated that they’ve learnt to be true to themselves, no matter in whose company they are.

5.3.5 Loss of Innocence (Learners)
In this session learners explored where and when they were hurt, and the impact this violence/hurt had on them. The session was based on the African Story Telling tradition whereby learners told their stories, talked about their lives and relationships. The learners also developed listening- and empathy skills in this session.

Learners were asked whether they feel their pasts have impacted their lives negatively and whether the “Silence the Violence” programme gave them skills to deal with their pasts and hurt. The findings of these questions are in Table 3.

Table 3: Learners’ indication of whether their pasts have affected them, as well whether the programme gave them skills to deal with this impact
	
	Number of respondents

	Statement
	Yes
	No
	Sometimes

	Do you feel your past has impacted your life negatively?
	6
	4
	1

	Did the “Silence the Violence” programme give you skills to handle this negative impact?
	11
	
	


Table 3 indicates that the learners were able to identify the effect their pasts have on their lives. By being aware of this, these learners can identify problems in their lives which need to be dealt with by taking responsibility and not be part of a cycle of violence. 100% of these learners indicated that the programme gave them the needed skills and alternatives to solve the negative hold their pasts have on them. Learners indicated the following as the reason for their answer on the second question in Table 3:

· “I am managing my past now by talking instead of fighting.”

· “Talking out loud and acknowledging feelings help me deal with my pain.”

· “I was writing poems about my life and then one day I burnt it and I felt relieved.”

· “I forgave myself and now I can forgive others.”

The above mentioned comments include some of the skills which the programme aims to give the participants, for example non-violent communication, forgiveness and understanding and accepting our pasts.
5.3.6 Self Fulfilment (Ex-offenders)
The self fulfilment session with the ex-offenders aimed to make the participants aware that they are responsible to make a plan to fulfil themselves, instead of demanding it from family/friends/or other people. They also had to translate their emotions into needs, and create a life plan based on those needs.
When asked to describe their life plans, the ex-offenders gave the following answers:

· “I am planning to have my own business in the near future. I want to help my fellow ex-offenders to unlock their valuable potential and enjoy life.”
· “I want to be a software developer/programmer and have my own NGO working with inmates who are released from prison.”

· “I want to own my own programme and help people who have problems and mostly children.”

The ex-offenders showed a positive attitude towards their futures. They were able to indicate their visions in life and what the necessary steps are to reach their goals. 
The ex-offenders acknowledged that they themselves, their families, friends and communities are all important role players in making their life plans reality. 100% of them also indicated that they feel that they themselves have the abilities to make their life plans a success.
5.3.7 Restorative Justice Principles (Ex-offenders and Facilitators)
The aim of Restorative Justice is to restore the relationship between victim and offender to a healthy and functional relationship. This session aimed to supply the ex-offenders with the knowledge of the basic principles of restorative justice, namely to put things right with the community and balance personal development with accountability for violence.
The Khulisa facilitators indicated their definitions of Restorative justice as follows:
· “Putting things right if I’ve done something wrong towards someone else and creating a suitable solution that serves us both.”
· “It is where victims, indirect victims and the offender meet with the purpose of making peace.”

· “Restorative Justice helps me (and other people) to forgive and forget, which means a lot to me. It means to talk when I am hurting inside and to restore my past and helps me to move on.”

When asked what Restorative Justice means to them, the ex-offenders answered the following:

· “It is a way of finding out what caused a certain situation (offence) and how much damage was caused. The offender makes amend with the victims whose lives he/she impacted negatively.”
· “Victims and offenders have an opportunity to resolve their dispute by making use of Restorative Justice. The victims must be happy and satisfied with the outcome of the process, or either consults with the SAPS if the process does not make him/her restore their emotional scars.”
It can be seen that both the Khulisa facilitators and the ex-offenders were well aware of what Restorative Justice means, by summarizing all the basic principles of Restorative Justice in the above mentioned quotes. Restorative Justice is however only of value when put to practise. Both the Khulisa facilitators and the ex-offenders were asked whether they’ve experienced Restorative Justice success stories since they’ve participated in this programme. One of the ex-offenders indicated that he/she has experienced the above. This ex-offender’s Restorative Justice success story involved his/her victim and the ex-offender’s own family. This ex-offender is a witness of the success of Restorative Justice, by indicating that these principles helped him/her to build new relationships and get closure on a mistake he/she has made.
All three of the Khulisa facilitators indicated that they’ve experienced success in applying Restorative Justice principles. One of the facilitators witnessed this success when his/her parents whom fight constantly, started talking more to each other in order to resolve issues. Another facilitator was able to solve a problem with a family member whom he/she has wronged, and acknowledged that this programme set both him/her and the family member free of guilt and grudges.
All of the ex-offenders indicated that they have rebuilt good relationships in their lives, which includes strong, honest and supportive relationships with their parents, families and loved ones. One of the respondents even admitted that the relationship between him and his fiancé is now so good and positive; they might tie the knot soon!
5.4 Overall Feelings Towards the “Silence the Violence” Programme (Learners and ex-offenders)
All the participants in the “Silence the Violence” programme (learners, ex-offenders and Khulisa facilitators) were evaluated on their overall feelings and impressions of the programme.

Learners where asked whether they enjoyed the programme.  They were also asked whether the programme helped them to deal with their dark sides and/or their dysfunctional backgrounds. 91% of the learners indicated that they enjoyed the programme and that they would like to be involved in future programmes which will help them and their communities to fight crime. All of the learners indicated that the programme helped them understand where they come from and how to manage their backgrounds, and prevent it from controlling or negatively influence their futures. 

Some of the learners’ comments regarding how they apply the knowledge gained from the programme, in their everyday lives are listed below:

· “I help others understand and prevent the cycle of violence,”

· “I speak to my family, rather than fight.”

· “I take responsibility for my actions, and don’t blame it on my past.”
· “I forgive and forget and apply non-violence communication.”
· “I am telling people about the different levels of violence.”

· “I speak to my family and do not hit other children.”

· “I help others understand the cycle of violence.”

These comments of the learners indicate that the key concepts of the different sessions stuck to the learners. Their comments summarize the important aspects of the programme.

The ex-offenders and the learners admitted that a very good relationship was built between each other. This is supported by the finding that the vast majority of the learners (82%) indicated that they related in some way to the ex-offenders who facilitated the sessions. Their reasons for this included that they believed that these ex-offenders understood them better than their own families; they felt they have in common that they and the ex-offenders were/could be offenders and victims of crime; they could see some of the ex-offenders also suffered from dysfunctional childhoods and grew up in similar situations; and the ex-offenders were an example of where the learners’ lives could be if they do not stop their violent behaviour.
The above feelings of the children correspond with the answers of the ex-offenders when asked whether they were comfortable with delivering the programme to the children. All of the ex-offenders indicated that they related to the children and the programme, and that there was not a lack of comfort while facilitating the sessions to the children. The ex-offenders indicated that they also related to most of the contents of the programme and for that reason it was easier to make their messages more believable and impact the children in a positive way.
Difficulties in facilitating the programme to the children as indicated by one of the ex-offenders, were working with illiterate children, and a communication barrier since the programme content was English. Khulisa facilitators indicated that they (at some stages) also had difficulties in facilitating the sessions. Their reasons included:
· “Some of the learners’ personal experiences are painful, for example poverty, lack of love, loss of innocence, emotional-, physical- and verbal abuse. These children suffered a lot, some of them even cry during sessions.”

· “Some of these children have big problems and they need advice which I could not give them, because of lack of information.”

· “At times when the children were crying, I felt this programme needs to include counselling and counsellors.”

As already mentioned, the ex-offenders indicated that they related to the content of the programme that was facilitated to the children. It was thus assumed that while relating to the programme, the ex-offenders had to experience some difficult feelings and emotions. When asked if/what difficult emotions/feelings the ex-offenders went through while facilitating the sessions, the ex-offenders gave the following answers:
· “With emotional and physical violence the learners who were once victims cried and broke down emotionally. It was difficult for them to think about and explore the impact of violence. This made me sad, as I realised what sadness my actions have caused to other people.”
· “When some of the children talked about their experiences of being raped and abused, I felt emotions difficult to handle, because that was my past to and criminals like what I used to be cause this suffering to other people.”

These two comments show awareness and regret of certain actions and behaviour by these ex-offenders. By being involved in the children’s sad stories, the ex-offenders explored themselves and their pasts, which made them realised the consequences of their behaviour.
The difficult feelings/emotions the facilitators went through while facilitating the sessions included that sometimes they felt pain because some of the children’s problems were problems they have also experienced in their lives. This was difficult for them to deal with.
Both the ex-offenders and facilitators indicated that they’ve learnt a lot about themselves while facilitating the programme. The following comments were made by the ex-offenders to describe what they’ve learnt about themselves:
· “I’ve learnt to be true to myself and other people, only then will my life be successful and positive.”
· “I’ve learnt that I allow my thoughts to crush my self-esteem and then I can not be successful, because I am too transparent when I wear my dark side mask. So I always enhance my self-esteem to enhance my feelings too.”
· “I’ve learnt that I am a good facilitator and that I can make a difference in other peoples’ lives, because it is never too late.”

The following comments were made by the facilitators to describe what they’ve learnt about themselves:

· “I’ve learnt that I should be stronger and more sympathetic with delinquent children. I should also seek help if I am not handling things well.”
· “I’ve learnt that I am able to teach and achieve my goals and visions.”

· “I’ve learnt that you can learn from other people and sometimes receive good advice from other people. We all need each other.”

The main objective of this programme is to have an impact on and/or change the participants’ feelings/beliefs/attitude/and behaviour towards violence. All of the learners (100%) answered in the affirmative when asked if they’ve experienced the above.
The following comments where made by some of the learners, to show how their belief systems changed as a result of the programme:

· “I was a cruel person and I use to do a lot of crime, but I was acting with my dark face/mask, and now I realise how stupid I was.”

· I use to believe that a boy don’t cry or clean, but that all has changed since the programme.”

As mentioned earlier in the report, all of the ex-offenders and Khulisa facilitators also indicated that the programme changed and positively impacted their belief systems, attitudes and behaviour. From the above mentioned comments it can be seen that the programme triggered and successfully impacted change in the participants’ belief systems.

Facilitators where also asked what their overall impression of the programme was. Figure 7 displays the results of this question.
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Figure 7: Facilitators and ex-offenders’ overall impression of the programme
Figure 7 shows that both facilitators and ex-offenders who facilitated the programme were very impressed with the programme and indicated that there is nothing that they would recommend to be changed. The Khulisa facilitators suggested that more time must be allocated to the individual sessions, in order to have enough time to spend on all the children in the groups. The time limit made sessions less effective as only some learners had chance to discuss and express their feelings.
All of the facilitators and ex-offenders also indicated that they could see the impact of the programme on the learners’ attitudes and behaviour. This change of attitudes and behaviour of the learners could also have been because of the great relationship that was built between the ex-offenders and the learners. The ex-offenders indicated that the learners were open and honest during the programme implementation, which in turn gave the ex-offenders chance to connect with the learners and address their issues directly. 
During a group discussion with the ex-offenders and Khulisa facilitators certain aspects were identified regarding what worked and what did not work during the “Silence the Violence” programme. The findings of this are displayed in Table 4.
Table 4: What worked and what did not work in the “Silence the Violence” programme
	Worked
	Did not work

	- Non-violence communication with the learners.
- The strong relationships that were built with the children, especially in comparison with the relationships the children have with their teachers. Children were open and trusted the facilitators more.
- The facilitators found themselves going down to the children’s level, which helped them relate to the children.
- The process of Restorative Justice worked, especially the facilitators’ knowledge on the subject helped them to give the message to the children.
- The awareness of a circle of violence had a big impact on the children’s attitudes and behaviour and allowed them to restore themselves.
- The writing of poems and drawing of masks was effective as facilitators could see how the children express themselves.
- Activities and practical sessions were more effective than theoretical sessions.
	- The session on belief systems was a bit complicated to facilitate to the children. And the topic of gender equality caused a dispute between the two sexes, as facilitators found themselves mediating between the boys and girls. Some facilitators did however indicate that the session of belief systems was effective, depending on the group they were facilitating it to.
- The time frame allocated to the different sessions was too short. Facilitators were pressurized to reach their due dates, which negatively impacted the effectiveness of some of the sessions.
- Lessons and theory did not keep learners’ attention.
- Not all the children opened up equally, which means some children valued more by the sessions than others.


Table 4 summarizes some of the key notes gathered during a group discussion with the facilitators and the ex-offenders, on what according to them worked and what did not work. It seemed like the time limits allocated to the different sessions were interrupting the quality of the sessions, and this was one of the main concerns of the facilitators.
On the positive side, ex-offenders and facilitators indicated that good relationships between them and the children were one of the main reasons that both them and the learners were influenced by the programme in such a significant way.

Certain facilitation methods were used by the ex-offenders and facilitators, in order to present the specific topics of the programme.
5.5 Facilitation Methods
The ex-offenders and Khulisa facilitators indicated what methods they’ve used to facilitate the sessions to the learners. They also gave feedback on the positive and negative aspects of these facilitation methods. The findings of this are displayed in Table 5.
Table 5: Facilitation methods

	Facilitation Method
	Advantages
	Disadvantages

	Role play & Drama therapy
	- Children participated actively and facilitators could get to know the children properly
	

	Group discussions and discussions on movies that were watched
	- Small group discussions enabled in-depth focus on the individual children
	- Large group discussions were time consuming and not effective

	Story telling
	- Some children were open and facilitators could investigate the deeper side of the children
	- Not all children participated equally active, they were too shy for their life stories

	Activities (e.g. article cut outs etc.)
	- Children stay more focussed than during theory sessions
	- Not all the children enjoyed participating in activities

	Learner centred method
	- Focus on individuals, thus more effective
	

	Writing poems
	- Children are open and honest when writing about their lives
	- Some children preferred to talk and/or had difficulty in writing about themselves

	Drawing
	- By drawing their dark sides and masks, facilitators felt they got through to the children and the children began to understand themselves better
	


Table 5 indicates that both role playing and drawing were the two facilitation methods that were the most successful, since the facilitators did not indicate any disadvantages experienced while making use of this method. The reason for this can be that they learners could also have started understanding themselves better, by using visual techniques. It is also clearly indicated that the active and practical session kept the attention of the learners more that the theoretical sessions, this is however a common phenomenon amongst all children and youth.
The final phase of the “Silence the Violence” programme is to (when the programme is terminated) start self-sustainable groups at the schools in the form of dialogue circles.

6. Self-Sustainable Programme
The self-sustainable programme entails self-sustainable dialogue (story telling circles) once a week after school. The facilitators of the programme must assist the participants of the programme to start these dialogue circles with any interested children in the afternoons at school, which will give the children an opportunity to talk about their lives and the impact that violence has on them, their family and their communities. The circle dialogues will then be facilitated by the original group of participants – hence they become the role models in their schools.
Only one facilitator and three children indicated that they are currently involved in such a circle. The facilitator indicated that this circle/dialogue means a lot and is of great value for the participants, because it is a tool whereby facilitators can help young people identify and cope with their problems. The three children described what these circles mean to them by saying:
· “This circle helps me manage my life as well as others who have serious problems. We can talk honest and open to each other.”
· “It helps me to think straight, because I talk to other people about what is going on in my head.”
· “It helps me to not be controlled by my friends.”

The above mentioned comments are indications of the possible effects of the circles of dialogue at schools. It is definitely recommended that more ex-offenders, facilitators and learners get involved in these supportive circles. During the group discussion with the facilitators a concern regarding these circles has been brought up, namely that the school children find it difficult without the assistance of the facilitators, to sustain the circles and apply what they’ve learnt form the programme. Educators informed the facilitators that the children return to their old selves once the facilitators terminated their involvement with the children. A reason for this might be that the learners receive no support in order to sustain the circles or the programme. Thus it is recommended that adults in the learners’ lives are also involved in the programme as well as the dialogue circles. The children can then be assisted in their attempt to influence their classmates who have not participated in the programme.
7. Researcher’s Conclusion
During the one-day research workshop the researcher observed positive attitudes from all the respondents. The learners were well informed about all the relevant topics, and could express themselves good, both verbally and in writing. The learners also indicated a great interest in changing their violent peers and communities by starting first to change themselves.
The ex-offenders and facilitators convinced the researcher, by their comments and insight, that the programme reached its’ objectives to a great extent. The important topics, namely belief systems, self awareness and –fulfilment, Restorative Justice principles, theory- and levels of violence, the loss of innocence, and an integration of all the aspects of the programme were overall successful and all the participating parties valued by being involved in the programme.
8. Recommendations
The facilitators, learners and ex-offenders were asked to make recommendations for the future of the “Silence the Violence” programme, based on their experience while involved with the programme.
The following recommendations were made by the learners who participated in the programme:
· The learners indicated that during the programme other teenage issues surfaced, for example teenage pregnancy, peer pressure and drug addiction. Programmes regarding these issues have however not yet been run at their schools, and the learners do not have the necessary skills to cope with these problems. It is suggested that Khulisa offer programmes like this to the participating schools as well and that these issues are also addressed during the weekly story telling sessions and Ubuntu club meetings.
· The learners also suggested that the “Silence the Violence” programme should not only be run at schools, but it should also be marketed and campaigned in a magazine, flyer, bill boards etc. Learners indicated by this they want to make this programme a way of living, and create a youth culture that silences the violence, like the ‘HIV FREE NATION’ campaign. The learners suggested that by getting celebrities/well known role models involved in this programme, more children will show interest and follow this lifestyle.
The following recommendations were made by the facilitators and ex-offenders who participated in the programme:

· A need was identified to address criminal activity in schools. The programme is only effective while children do not succumb to peer pressure of their class mates.
· Governing bodies of the schools must supply the facilitators with referrals (especially for counselling) for serious problems gathered during the programme sessions. Not all the facilitators are qualified to handle some of the more serious problems.
· Educators of the schools must also participate in the programme. Some of the teachers also have violent backgrounds and are being violent towards the children. The learners indicated that some of their teachers take their personal problems out on the children and the children are victims of pretentious educators (meaning they pretend everything is okay when other people are around) as well as favouritism.
· It is also recommended that the learners’ parents are involved in the programme to some extent. Parent-child dialogue needs to be implemented in order to assist the participants in rebuilding important relationships. Some of the parents, who have violent backgrounds and are continuing the cycle of violence in their house holdings, need to be included in the programme. This will also address the issue of domestic violence.
· Facilitators indicated that in some instances they could not implement the programme, because of a lack of supplies.
· The programme needs to place more emphasis on self-violation. Learners need to realize their deconstructive behaviour and attitudes.
· Facilitators identified a need for support groups and debriefing amongst themselves. They indicated that they face traumatizing issues and need some closure. They also suggested some form of inspiration, for example team building sessions.
· Facilitators must not be involved in more programmes/projects than what they can handle; this impacts the effectiveness of their work negatively.

· Better communication with and support from the Department of Education is recommended to make programmes in schools more effective.

· It was suggested that since the programme had such a visible effect on the learners, the content thereof can be considered to be adapted to be included in the syllabus of the learning programmes of schools.
· Lastly, facilitators and ex-offenders agreed with the suggestion of the learners to market the “Silence the Violence” programme nation wide. Thus, a “Silence the Violence” day was suggested to create awareness of the programme, its’ content and its’ impact.
Report compiled by Nicola van der Merwe.
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